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CHAPTER I 
INTRODUCTION 
At the present time hospital schools of nursing are under-
' , going significant changes which are markedly affecting the 
11 !'unctions of the educators and administrators. The hospital is 
more responsive to current social values and forces than any 
!other organizational structure in our society.l The school of 
I . I nursing must be organized and coordinated with the work of the 
tl 
hospital so that maximum quality and scope of nursing care are 
I available to the public. For this reason particular emphasis 
l is being placed upon the organization and administration of the · 
school of nursing. 
Nursing is striving to take its place among the profes~ 
l sions and efforts are being made to establish a philosophy upon 
I 
lwhich rests a body of principles governing the relations of 
nursing education to the life of our times.2 Faculty members 
are sharing in the establishment of this philosophy and are 
II seeking advanced preparation and guidance from other pro.fes-
sions in an attempt to meet the nursing needs in a changing 
lReissman, Leonard, and Rohrer, John, Change and Dilemma 
in the Nursing Pro.fession, G. P. Putnam's Sons, 
New Yo~k, 1957, p. 4. 
2cottrell, Donald, "A Philosophy of Education". The 
American Journal of Nursing 40: 914, August 1940. 
11culture. The functions of faculty members need to be clari-
~ f~ed in order to provide direction for professional growth. 
Faculty functions change as educational policies change. The 
administrator of the organization who may be looked upon as the 
director of the curriculum is confronted with changes in 
function in order to meet the goals of the faculty and the pro-
1 gress of nursing education. It is with these functional changes ' 
that this study is concerned. 
~ Statement of the Problem I 
This is an exploratory study of the activities which con- I 
stitute the functions of the educational administrator in 
hospital schools of nursing. It is concerned with the activi-
ties which she performs. Because of the changes in nursing 
school administration the functions of the educational adminis-
trator vary a great deal. This study will attempt to locate 
runctions that are common to all educational administrators. 
Little exploration has been accomplished in this area and the 
nature of the problem, therefore, is to determine what educa-
tional administrators do, what activities are done in collabo-
ration with the director or nursing, and what activities are 
delegated to other personnel. 
Justirication of ~ Problem 
2 
Efforts were made to classify the predominance of admin-
istrative runctions of nurse administrators by the National 
League of Nursing Education during the early part of the nine-
teen hundred and forties and in 1946 a pamphlet entitled 
~================~====== 
«Faculty Positions in Schools of Nursing and How to Prepare for II 
Them" was published. In this pamphlet specific functions of I 
directors of schools are described. The functions of the 
educational administrator are considered to be a sharing of 
responsibilities with the director. This pamphlet is no longer 
in print and was declared obsolete by the National League for 
Nursing in 1958. 
In December 1956, the American Nurses • Association pub-
lished a pamphlet on the ifFunctions, Standards, and 
Qualifications for Practice for Educational Administrators and 
Teachers u. The purpose of this material was tt to increase the 
quality, depth, breadth, and scope of nursing and health care 
to people---this is the primary objective of the profession of 
nursing. n3 This publication has been used as a guide in this 
study. kl attempt has been made to determine in a more de-
tailed manner the activities and functions of the educational 
administrator so that the findings will be of value to the in-
dividual employee, employer, and students of educational 
administration. 
Scope and Limitations 
This study is concerned with the functions of educational 
administrators in ten hospital ::.schools of nursing in 
Massachusetts. The schools selected for the stud:y are located 1 
3committee on Functions, standards, and Qualifications 
for Practice, Functions1 Standards, and Qualifications for Practice for Educat1onal Adfuin1s~tors ana 
--==--===tt======~'Of:.::·~~a:.l~~he~~s~_ ,::Airie'Frcan Nurse_ :Asaociati on, 1M 6, p 4-_.==lt===== 
in the western; central, and eastern part of the state. The 
1 schools were visited and a personal interview was held with the 
educational administrator. The interview was directed toward 
finding out what activities the educational administrator per-
formed. A guide was used for this .interview so that the same 
functions could be investigated with each individual. An ef-
fort was made to find out who did perform the functions that 
were not perfor.med by the educational administrator. A few 
questions used in the interview guide consider the activities 
of the educational administrator as related to her personal ad-
justment. Such things as what she likes to do for fun, where 
she lives, and what community activities she is engaged in, are 
a part of her adjustme:p.t to life. 
The study is confined to ten hospital schools of nursing 
which is a limitation. If all the hospital schools in 
Massachusetts could have been included, more data would be a-
vailable and might have influenced the conclusions and recom-
mendations. If data had been obtained from several states, the 
conclusions might have been different, too. 
The collection of the data was limited to that obtained 
through personal interview. Direct observation of the activi-
ties of the educational administrator over a definite period of 
time would have presented more data and of a more specific 
nature. Some observations were made in the visits to the 
schools and these data were used in a very limited way in 
making conclusions. 
4 
Definition of Terms 
For the purposes of this study the following terms will 
be used according to the definition presented here. 
1. Administration - "Administration is the process which 
is responsible for the determination of the a~s for 
which the organization strives and the total oper-
ation in reaching the objectives sought."4 
2. Educational Administrator- Educational A~nistrator 
is the title of the person who assumes the responsi-
5 bility of leadership for the educational program. 
It is the director of the curriculum of the school 
of nursing. 
3. Function - A function is a body of activities closely II 
related in homogeneous character and similarity. 
They are grouped together for the purposes of exe-
cution by a person or a department. 6 
4. Activity - An activity is the performance of a task. 
5. Director of Nursing - Director of Nursing is the 
title of the person who assumes the dual responsi-
bil1t~es of administration of the nursing school and 
hospital nursing service. 
4Tead, Ordway, The Art of Administration, McGraw Hill Co.,l 
Inc., New York, 1951, p. 101. I 
5 
6 
Committee on Functions, Standards and Qualifications for 
Practice, Functions, Standards and Qualifications for 
Practice for Educational Admini"St'rators and TeacherB, II 
American Nurses Association, 1956, p.5. 
Tead, ££• cit., p. 102. 
5 
Sequence of Presentation 
Chapter II contains the theoretical framework of the 
study. A review of the literature regarding the functions of 
the educational administrator through the years ,will be pre-
sented. 
The statement of the hypotheses and the beliefs of the 
investigator at the beginning of this study will be included 
in Chapter II. In Chapter III the methodology used in the 
study will be explained. Chapter IV contains the presentation 
and description of the data. The summation of the study with 
conclusions and recommendations are in Chapter V. 
6 
CHAPTER II 
THEORETICAL FRAMEWORK OF TEE STUDY 
The study of the functions of nursing educators is not 
new. Mention has already been made of studies done by the 
National League for Nursing and the American Nurses• Associ-
at ion. Functions are changing and a knowledge of their present II 
status gives direction for the future. A review of the history I 
of the position of the educational administrator is necessary 
in order to better understand this study. 
Review of ~ Literature 
The great development in nursing education began in 
Great Britain about the year 1860. This was the year that 
Florence Nightingale opened a school of nursing at st. Thomas 
Hospital in London. In the organization of this school edu-
cation was separated from nursing service and the first posi-
tion of nursing educator crone into being. It was not thought 
possible to have a nurse employed as a full-time educator so the 
I 
dual position of Matron of the Training School and Organizer of 
Nursing Service was established. This same type of position II 
exists in may of our schools today. The development of 
time nursing education administrator in addition to the directo 
of nursing is an interesting one and pertinent to this study. 
II 
Its existence is due to the educational growth of American 
schools of nursing so it is to their development that we must 
turn. 
From the very beginning of nursing schools in America 
there was the question as to whether the primary aim of schools! 
was that of a charitable service to the sick or a way of ob- II 
taining a professional education. This question caused a good 
II bit of discussion about the year 1873 and the conclusion 
II 
I 
reached was that these aims were practically the same. It 
should be noted that the training of nurses in those early days 
was also termed higher education and professional schooling. 
The demand for nursing service was so great that the theoret-
ical instruction was limited. The teaching was done by 
physicians, staff doctors, and head nurses. Classes were given 1 
primarily in the first year and there was no formal plan of 
study. The appearance of textbooks about 1890 brought about 
the beginning of continuity in the curriculum. Students were, 
however, mostly self-educated. The situation might have been 
diff'erent had there been someone to give proper administrative II 
direction.1 
In many of the early schools only one f'ormal class a 
lg·. tewart, Isabel, The Education of Nurses The Mac-
- - , Millan Co., New York, 19501 p. 105. 
8 
I 9 
l 
I a head nurse with a special interest in teaching gave her tLme 1 
and efforts to the curriculum planning. Nurses themselves felt 
I 
I 
a need for a formal well-planned curriculum. This was true 'for 
both the graduate and undergraduate nurse. In 1901 a formal 
r plea was made for this by nurses. The president of the nurses I 
association explained that there is great "need for a more 
thorough and better organized educational curriculum for 
trained nurses, and the foundation and endowment of colleges in l 
2 
which such education can be centered." 
Hospitals soon became aware of the fact that if they were 
to provide good nursing service there must be good education. 
It was well sstated by one hospital administrator, who said, 
ttThe hospital which welcomes teaching within its walls insures 
more better and more thorough treatment .for .its · patients. The 
most important phase of the educational function of the hospi-
tal is the education of its nurses."3 
With this realization came the function of curriculum 
planning and administration. Who should assume this task? 
The superintendent of the hospital took on this responsibility 
in most schools. Small training schools were developing all 
2Fenwick, Mrs. Bedford, 
of Trained Nurses t. 
2: 7, October 1901. 
nA Plea for the Higher Education 
The American Journal of Nursing 
:5Smith, Winford, 11The Educational Function of the Hospital 1 
The American Journal ££ Nursing 16: 575-576, 1 
April 1916. 
I over the country and many superintendents were finding ·it dif-
11 
I 
I 
'I 
ficult to teach the nurses and run the . hospital also. For this 
reason an assistant was often appointed who was to be in charge! 
of teaching and nursing. This was the position of superinten-
dent of nursing. It was not uncommon to find this person 
teaching all the classes except perhaps Anatomy and Physiology, 
Bacteriology, and Cooking. Physicians and the hospital dieti-
tion helped with these subjects. 
In this way the education of nurses came under the guid-
ance of nurses and although full-time educators were few in 
number a nursing curriculum was established. The preparation 
of nurse educators began on a university level about 1905 and 
full-time instructors of nurses began to appear. "By 1932, a 
full-time nursing instructor was found in about one-half of the 
nursing schools."4 The administration of the curriculum was II 
being recognized as an important function. The National League • 
for Nursing ~ducation appointed a committee to study schools of 
nursing. They reported that 
t'Nursing now suffers from the fact that most heads of 
schools of nursing were chosen for their position not 
because of their ability as educators, but because 
they were skillful administrators. It is not the 
business of the school to see that patients are nursed; 
it is the business of the hospital. The school • s bus-
4stewart, Isabel, The Education of Nurses, The Mac-
Millan Co., New York, 1950, P: 211. 
10 
1 
iness is to educate students. For this reason it is 
important for gn educator to be chosen as the head 
of the school. 
This recommendation fostered the development of nursing 
educators as administrators of the school. It soon became ev-
ident that a nurse could not carry a full-time teaching load 
and administer the curriculum also. By 1940 it was suggested 
by the National League for Nursing Education that if a teacher 
is to assume responsibility for curriculum improvement, she can 
not carry a full teaching load. When two people are hired to 
control the curriculum one should be an expert in teaching and 
6 
nursing, F-' and the other an expert in administration. 
In this way the position of educational administrator be-
came established in several schools. The functions were not 
clearly defined but it was often a sharing of responsibilities 
between the director of nursing and the educational adminis-
trator. By 1943 an organizational chart appears in the Ameriean 
Journal of Nursing showing the position of an assistant director 
in charge of formal instruction. 
5Report on the Committee on the Grading of Nursing Schools, 
arNursing Schools Today and Tomorrowrr, National League 
.f2.!: Nursing Education, New York, 1934, p. 126, p. 132. II 
6Report of Gonnnittee to Study Administration in Schools of 
Nursing, "Fundamentals of Administration for Schools 
of Nursing.", National League for Nursing Education, 
New York, 1940, p. 105. 
11 
I 
Today, the "training of nurses " has become the "education 
of nurses u and it is imperative for a good school of nursing to 
maintain a well prepared educational administrator. The 
functions of this position were studied in 1946 and again in 
11956. 
For the past twenty years the investigator has been em-
ployed in hospital schools of nursing in various capacities. 
This experience has offered an opportunity to observe and to be ; 
a participant in the administrative process. During this perio~ 
time was spent in schools of' nursing in both small communities 
and large communities. It was observed that educational admin-
istrators in large communities have an environment both in the 
hospital and the community which affects the functions of their 
position. Educational institutions and other agencies provide 
consultation and are located near by so that a constant source 
ot competition and progressive challenge is ever present. With-
in the hospital and the school itself, other employees are well 
prepared or are in the process of obtaining proper education. 
The working environment produced by this type of co-workers 
serves as a stimulation to the educational administrator. Con-
stantly ideas for change or Brogress arise from e~ployees which 
affect the activities of administrator. It has been observed 
that better prepared faculty are attracted to schools in large 
community areas so that vacancies are filled in a comparatively 
short time. The administrator, therefore, seldom has to assume 1 
the f'unc tiona of a po.si tion which is unfilled. 
12 
I In smaller communities this situation is quite different 
so that the educational administrator necessarily carry out 
functions somewhat differently. In a small community where no 
educational opportunities for the profession are . available, ·· · 
there is little or no consultation service or professional com-
II 
petition. The faculty members do not have the opportunity to I 
I jprepare themselves while they are employed so ·rawer people wi ll 
seek or remain in such an environment. It has been observed . 
that such employees are often located in the co~ty because 
of social or family responsibilities. For this reason the in-
terests for professional growth or educational improvement of 
the school is not a very strong element. The functions of the 
educational administrator are quite different in this type of 
an environment. Instead of the stimulation for change coming 
from the faculty, she must bring about change or stimulate pro-
gress. Faculty positions are difficult to fill in small com-
munities so it is often the educational administrator who has 
to do extra teaching and carry other activities. As·=.there is a 
l~it to the amount of activities she can perform, the adminis-
trative tasks are sometimes the ones she finds unable to do. 
In this type of a situation the director of nursing then assumes 
many of' the administrative !'unctions. This brings about a rela-1 
tionship and a sharing of responsibilities between the director 
of nursing and the educational administrator which affects the 
administration of the school. One wonders if the educational 
administrator holds an independent position or merely shares 
13 
----
- --
responsibilities with the director of nursing. This type of a 
situation may cause facu~ty members to question or be somewhat 
bewildered by the linea of authority and the organization of 
the school. 
Educational administrators often seem to be in positions 
1 because of their knowledge of the institution and their faith-
1 
ful years of service. Formal preparation on a university level 
!j for educational administrators does not seem to be present 
I 
' among nurses in this position. Just how many nurses are ade-
l quately prepared for the position is an area for exploration. 
I !faculty members of schools of nursing. None were found reporte~ 
There have been very few studies done on the functions of 
11 in Nursing Research but at Boston University a study on the I 
head nurse function was done by Elinor Kereay in 1952. Another 1 
l1 study on the functions of the head nurse was done by the method I 
I 
1
1 of shadowing in 1956, by Vera Donovan. 
I statement of _Hypotheses 
I 
t 
1. The functions of the educational administrator 
vary according to the location of the school 
rather than the size of the student body or the 
bed capacity of the hospital. Schools located 
in an area away from educational opportunities, 
that is, in small communities seem to have dif-
ferent functions for the educational administra-
tor than schools located in larger communities. 
2. Many educational administrators share responsi-
=='-'-'--'-'" ·-"-'-=··=-" '-". -=·== 
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II 
15 
bilities with the director of nursing. They have ~----===-
no specific functions which they perform indepen-
dently. The lines of responsibility are not 
clearly defined. The educational administrator is 
not really an administrator of the educational 
program. 
3. The organization of the school affects the func-
tions of the educational administrator. 
4. Many educational administrators are not education-
ally prepared to assume the functions required in 
the position. 
CHAPTER III 
METHODOLOGY 
The research process is made up of several closely re-
lated activities which seem to overlap rather than always fol-
1 low a definite p+anned sequence. This interrelation of action 
with the same theme appearing in all aspects gives continuity 
and interest to the entire process. Certain steps can be iden-
tified in the process and can be referred to as the methodology 
j of the study. 
2 
11 The interview guide was used for the collection of the 
data. The study of functions conducted by the American Nursesr 
II Association and published in 1956 under the title "Functions, 
• Standards, and Qualifications for Practice for Educational Ad-
11 ministrators and Teachers" was used as a resource in developing 
II 
the interview guide. The outline headings as found on pages 
five to nine of this pamphlet were used as section headings in 
the interview guide as follows% 
1 Jahoda, Marie, Deutsch, Morton, Cook, Stuarti Research 
Methods in social Relations, The Dryden Press, New 
York, 1951, p. 3. 
2 Appendix D 
I 
I 
16 
1. Administration 
A. Organization 
B. Planning Activities 
c. Directing Activities 
D. Controlling Activities 
2. Instruction 
3. Research 
4. Guidance 
5. General Information Regarding Educational 
.Administrators 
Questions were then developed based on the activities 
listed under each heading. As the investigator was interested 
in the social life of the educational administrator a section 
on general information was added. This section also contained 
questions about the enrollment of the school of nursing and the 
bed capacity of the hospital. The guide was constructed so thati 
the investigator could record the reply to the questions by 
checking "yee!f or "no". If the answer to a performance of an 
activity was "no" then the question "Who does perform this acti 
vity?" was asked and the answer recorded. If the activity was 
I not performed by anyone or was a shared responsibility, this 
was noted. 
The interview guide was given a trial run on an educa-
l tional administrator who was familiar with the research process 
I and the functions of the position under investigation. The in-
terview required about one hour. Following the trial inter-
view a discussion was held regarding the sequence and wording 
17 
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or the questions. Revisions were made in some areas. 
The next step in the process was to contact the schools 
of nursing used in the study. Five schools of nursing located 
in greater Boston and five located in the central and western 
,, sections of Massachusetts were selected. The latter were con-
veniently accessible to the investigator. The director of 
j nursing of eao~ school was contacted by a letter explaining the 
I study and asking the cooperation of the school. A reply was 
I received rrom the ten schools and a written perm1ssion3 given 
to allow the investigator to visit the school. An appointment 
for the interview was made with the educational administrator 
by telephone. All the schools were visited during the month of I 
1 Maroh or April 1958. Each educational administrator showed an 
II 
interest in the study and in many oases a general discussion 
followed the completion of the interview guide. All schools 
requested a summary report of the study. 
I Specific information about functions was obtained and also 
certain attitudes and ideals were communicated to the investi-
gator. In some instances an attitude of security and progress 
was noted and in others a longing for guidance was sensed. 
3 Appendix A 
--- -=-----
18 
19 
----~~ ~- "'="'=-=--==-=--== ---- -- - = ""'--~~ 
CHAPTER IV 
PRESENTATION AND DISCUSSION OF DATA 
The ten hospital shhools of nursing visited for this stu-1 
ll dy are located in the western, central, and eastern parts of the 
l state of Massachusetts. Although t he criteria for the selec-
ltion of the schools did not include the accreditation status, it 
is coincidental that five of the schools have provisional ac-
llcreditation and five have full accreditation. Table 1 shows 
TABLE 1 
GENERAL INFORMATION REGARDI NG SCHOOLS 
USED IN THIS STUDY 
~School of Accreditation Number of 
Nursing N. L. N. Students 
A Provisional 47 
B Provisional 43 
c Provisional 76 
D Provisional 1 25 
E Provisional 43 
F Full 95 
G Full 135 
H Full 178 
I Full 158 
J Full 159 
II a Census of 1950 
1: 
li 
II 
·-. 
Bed 
of 
OF NURSING 
·-. -. 
. 
Cap~city Community 
Hospit~l Population 
a 
190 29,063 
165 15,073 
150 19,581 
352 162,399 
288 53,349 
' 325 801,444 
360 801,444 
151 801,444 
225 120,740 
270 801,444 
I 
-- ---
--- - ----
the relationship between the size or the student body in the 
school and the population or the community in which the school 
is located. It should be noted that the bed capacity or the 
hospital has little relation to the size or the student body. 
The remaining presentation or data rollows the interview guide. 
1. A~inistration 
A. Organizatio~ 
The administrative process in any school is 
l inrluenced by the organizatiGnal plan. The lines of communica-
l tion leading to the educational administra~or indicate personne 
to whom she is responsible and also personnel who are responsi-
ble to her. These lines or communication indicate responsibil-
ities and fUnctions. Figures 1 and 2 show the patterns or 
Hospital Board 
' or Trustees ' 
' 
' ' Hospital Administrator ' -. _ ............ _, Nursing School 
.,.. .... "' Committee 
Director or~ 
Nursing 
I 
Assistant in 
Education 
I 
Instructional 
starr 
Direct Responsibility 
-Advisory Relationship 
~ 
-
I 
Assistant in 
Service 
I 
Nursing Service 
Staff 
Fig. 1.--0rganizational plan showing relationships or 
personnel concerned with the educational administrator most 
commonly round. 
20 
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~ Hospital Board 
., "" of Trustees 
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Director 
Non-Professional 
Departments 
Fig. 2.--0rganizational Plan showing relationships of 
personnel concerned with the educational administrator in 
School H. 
organization found in the schools visited. All of the schools 
except School H had the organization illustrated in Figure 1. 
School F had a slight difference in that an assistant director 
of nursing was directly responsible to the educational adminis-
trator. Tbis position was added to the faculty because the 
1
hospital administrator, who had increasing responsibilities, 
delegated more activities to the director of nursing. For this 
reason the educational administrator assumed more activities 
which were formerly performed by the director. In this situa-
21 
lit came about because the dual responsibilities of nursing edu-
l ca.tion and service in large hospitals create such complex admin-
istration that there is a. trend toward two positions instead of 
one. The positions of education and service are clearly define 
Several schools stated that revision of their organization was 
under consideration. 
The official titles of the educational administrators 
found in the ten schools varied. There was no specific con-
ll nection between the title and the functions performed . in the 
position. The titles were found to be: 
Assistant Director School of Nursing - 5 schools 
Associate Director of Nursing - 1 school 
Associate Director School of Nursing - 2 schools 
Educational Director - 2 schools 
In nine schools out of the ten there was some relation-
ship between the educational admi nistrator and the nursing ser-
vice administrator. Some schools stated that students are used 
for nursing service and it was therefore necessary for the ser-
vice and educational administrator to plan together. Table 2 
shows the relationship between the educational and service ad-
ministrators. 
All the schools of nursing had a nursing school commit-
tee. The functions of these committees were quite diversified. 
22 
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TABLE 2 
ACTIVITIES PERFORMED COOPERATIVELY BY EDUCATION 
AND SERVICE ADMINISTRATORS 
Activity 
Committee work 
Clinical Rotation Plan 
Service and Education Projects 
No Working Relations 
Total Schools · 
Number of Schools 
2 
6 
1 
1 
10 
The educational administrators described these committees 
as follows: 
1. A means of communication between the School of 
Nursing, the Hospital Administrator and the 
Hospital Board of Trustees. 
2. A means of education for members of the com-
mittee who were connected with the Alumnae, com-
munity agencies, and hospital board. 
3. A committee to which the nursing school faculty 
presents recommendations regarding policies of 
the school. 
4. A committee which acts in an advisory capacity 
regarding moral issues which might confront the 
student nurses. 
5. A committee which is informed of major curriculum 
changes and advises the faculty on such changes. 
6. An advisory committee which considers any pro-
blem or policy connected with the school of 
nursing. 
One. educational administrator was found to be a member of 
the committee. The remaining nine were members ex officio and 
attended meetings only upon invitation. One school raised the 
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-= J qu~ stion 
meetings 
I with the 
1j school of 
as to why the nursing school committee existed. Few 
were held during the year and decision making rested 
faculty members of the school. The status of the I 
nursing committee has never been very clear. There i ~ 
1 I confusion about its functions and its sources of authority. II 
! I II Its value might well be considered by schools of nursing. Some 
schools have found a solution by establishing a board of direc- ,j 
11 tors with authoritarian functions or have disbanded the commit- I 
I tee and given the faculty the responsibility of the school. I 
Most of the educational administrators had a job descrip-
• tion and considered it their responsibility to assist faculty I 
~ members to write or revise job descriptions. In one school the 
11 director of nursing and the educational administrator prepared I 
I all the job descriptions. In two schools there were no job des-
' criptions for the educational administrator. In comparison to 
this three schools were found to have no job descriptions for 
faculty members. This might indicate that there is a growing 
I trend for educational administrators to have job descriptions 
I 
and a definite plan of activities. 
B. ~lanning Activities 
Most of the planning activities in relation 1 
to curriculum administration were found to be carried out eitheP 
'i by committees or by the educational administrator. Table 3 
shows who performs the planning activities. In some instances 
1 Bixler, Roy, and Bixler, 
Nursing Education, G. 
1954, P• 103, P• 104. 
Genevieve, Administration for 
P. Putnam's Sons, New York-,--
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the planning was done on a long range plan by a faculty commit-
tee but the immediate activity was . carried out by the education-
al administrator. This was especially true in the arrangement 
of the weekly class schedules. Although the clinical rotation 
was considered by educational administrators to be their respon-
sibility, personnel who participated in this activity were quite 1 
varied. They were found to be: 
! 
11 
I 
II 
,, 
1. Assistant director in nursing service 
2. Director of Nursing 
3. Nursing Arts Instructor 
4. Clinical supervisor 
TABLE! 
PERFOBMANCE OF ACTIVITIES RELATED TO CLASS SCHEDULES 
AND THE CLINICAL PnTATION PLAN 
Activities 
~:pkeep of Weekly Arrallg.ement C1inic8.l. 
l'ersoue1 Physical Class for Visiti.Jlg Rotation 
,acUities Schedule Ins true tore P1en 
-=--=- . 
Educational 
Ad.Jainistrator 9 4 7 10 
Direetor ot 
Nursing 1 1 
Assistant 
Director a of' 
Nursing 1 1 
I11struete ot 
Course 1 
Faculty-
CoDillittee · 5 
Total Schools 10 10 10 10 
a 
This title ref'ers to the assistant of the Educational. Administrator~ . 
I 
I 
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In some schools suggestions from the faculty were ask ed 
for before the rotation was done. Many schools os nursing to-
day consider that " the objective of the student's clinical ex-
perience is improved skill and understanding on the part of the 
student, herself, and not service for the institution. 11 2 one 
wonders why most of the personnel who assist in planning the 
learni ng experiences are concerned primarily with nursing ser-
vice and not education. 
c. Directing Activities 
Employment and orientation of faculty members is 
part of the directing activities of the educational adminis-
trator. Table 4 shows the performance of these activities. 
TABLE 4 
PERFORMANCE OF ACTIVITIES RELATED TO EMPLOYMENT AND ORIENTATION 
-
Activities 
Pre-emplo,.ent Terminal Faculty 
Perso:rmel Faculty Interviews Orientation 
Interviews 
Educ8.tional I 
Administrator 5 7 1 
Director of 
Nursing 5 2 
Personnel 
Department 1 
Faculty of 
School 7 
Iastruetor·:;c>t 
Oriente.t:io• 
Classes 1 
Service Employees 1 
Total Schools 10 10 10 
2Ibid. p. 181 
..:. ==---=- =-~ 
!The orientation program of faculty is a planned group function 
I in most of the schools. Each member of the faculty spent some 
time with the new employee and sufficient time was allowed for 
the individual to adjust. One hospital provides a series of 
classes for all new employees and new faculty members attend 
these. One school felt that new faculty members should work in 
the nursing service division where her students would be as-
signed. It is significant that all schools provide some type ofl 
orientation for faculty and are trying to improve the program. 
Table 5 shows the evaluation of performance and the supervision 
of faculty members. Some educational administrators felt that 
TABLE 5 
PERFORMANCE OF ACTIVITIES RELATED TO EVALUATION AND SUPERVISION 
PersoJUlel 
~ueational 
J.dmil!listre.tor 
Director ot 
Nursing 
Se1f-EYalua.tioa 
Activity not 
Performed 
I Total Schools 
Evaluation 
Faculty . 
Perfol"Jlalice 
5 
2 
2 
1 
10 
Aetivitie_s_ 
Promotioll 
Suggestions 
10 
10 
S.Jm.ervis~on 
Classroom Clinical 
Area 
9 5 
1 5 
10 10 
supervision of faculty members is not necessary. Only one half 
1of the educational administrators participate in evaluation of ,, 
1
faculty performance, yet they all suggest promotions for the 
' faculty. One wonders what objective bases are used to grant 
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promotions. In one half of the schools the educational adminis-
trator supervised the faculty mambers in the clinical area. 
This raises the question of how often does the educational ad-
ministrator visit the clinical area. Table 6 shows this fre-
quency. It does not indicate the purposes of the visit. Some 
indicated that they wished to visit the clinical areas more fre-
quently but that time did not allow for it. 
TABLE 6 
FREQUENCY OF APPEARANCE OF EDUCATIONAL DIRECTORS IN CLINICAL ARE! 
Frequency of appearance 
in Clinical Area 
lever 
Monthl7 
Once in three weeks. 
Weekl7 
Twice week17 
Dail7 
Total · school• . 
Number of 
Educational Administrators 
2 
s 
1 
1 
1 
2 
10 
Most educational administrators felt that they had a res-
ponsibility for giving assistance to instructm~s in planning 
course outlines. The content of courses was found to be se-
lected by committees in the majority of schools. Table 7 shows l 
this finding. 
The committee work in the schools of nursing visited 
varied a great deal. The least number of committees found in 
a school was three while the greate~number was seven. The 
size of the school did not seem to be the determining factor in 
planning the number of committees. One school in a recent pro-
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TABLE 7 
PEFFORMANCE OF PLANNING COURSE CONTE14""T AND COURSE OUTLINES 
PersoDn.e1 
Educational 
Administrator · 
Educational 
Administrator with 
Instructor 
Instructor 
Assistant Director 
ot Nursing 
Curriculum Committee 
Total Schools 
Planning 
Course Content 
1 
4 
5 
10 
Activity 
Planning 
Course Outlines 
8 
1 
1 
10 
eess of revision changed the number of committees from thirteen 
to three. The schools did not seem to be certain about the num-
ber of committees necessary for efficient functioning. Table 8 
l shows the performance of the educational administrators in com-
mittee work. They served as chairman of the curriculum commit-
tee in eight of the schools and the director of nursing served 
as chairman in one school. In one school the entire faculty re-
quested to participate in curriculum development so the faculty 
council assumed the work that is usually done by a curriculum 
committee. Only in two instances did the educational adminis-
trator serve on any committees in nursing service organization. 
I It was stated that educators are sometimes invited as guests to 
1/ meetings_ in the nursing service department. It was found that 
l seven educational administrators served as chairman of commit-
29 
TABLE 8 
PERFORMANCE OF EDUCATIONAL ADMINISTRATORS IN COMMITTEE WORK 
ColiiDittee 
I 1. Currieulua 
2. l'rollotione 
s. Admissione 
4. Counseling and Guidance 
5. In - service Educatio• 
6. Budget 
7. Public Health Nursing 
8. Stud.ent Practical Nurse 
9. Librar7 
10. Health and We1fa.re 
ll. :pubJ.ic Relatio•s· 
12. Executive Faculty 
lS. Faculty Council 
14. All committees ex of~icio 
15. All sub - committees iD the 
1 teaehinc area 
Total 
Committee 
Committee Member 
Committee Chairman 
c Chairman of committee 
m Member of committee 
~-:Educational Administrators 
A B c D E F G H I ;r I 
e • c e c e e e e 
ll e e c 
• c a c e ll a a m m 
m a II C 
ll e 
e 
• 
• 
m m ll II 
m m 
m 
ll m 
m m Ja 
ll 
• 
4 5 7 7 5 5 5 4 6 6 
5 4 6 4 1 2 2 2 s 4 
1 1 1 5 2 1 1 2 s 2 
I 
' tees other than the curriculum and that one served as chairman 
l
of three committees. This brings up the question of how much 
time should be spent in attending a nd planning committee func- 1 
tions. Two educational administrators felt that it was impos-
sible to est~ate the time spent in this way. The approximate 
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number of hours spent in committee work each week was from 4-8 
hours. The purpose of organization is to enable the director to 
co-ordinate the work so tha~ the objective may be achieved. It 
3 
is only the means to an end. One wonders, therefore, if so 
much time spent in various· committees is the best way to achieve 
the objectives of the school. 
D. Controlling Activities 
Budget planning is part of the controlling 
activity within the school. Four schools did not have any sep-
Uarate budget from that of the hospital. In two schools the bud 
get was done by the director of nursing only. In the remaining 
four schools the educational administrator was responsible for 
l the budget of the school. 
II Good administration includes budget planning for three 
I specific reasons. First, it brings about planning in advance of 
I operation and therefore anticipates events. Secondly, it con-
I siders the total program for a certain period of time in rela-
1 tion to expenditures and other activities. Thirdly, it is an 
4 
i' instrument of control upon the limits of the program as a whole. 
If budgeting is so essential to good administration~ why do not I 
more schools have a separate budget? In one school budget plan-
ning is a~·. sha!tted faculty experience which provides both di-
rection and learning f'or the group. 
3 
4 
Kitchell, Myrtle, "Organizing a Faculty", The American 
Journal of Nursing 51: 740, December 1951. 
Bixler, Roy, and Bixler, Genevieve, Administration for 
Nursing Education, G. P. Putnam's Sons, New York-,-
1954, P• 293. 
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The National League of Nursing has appointed a committee 
- =--~-====================~==~~========~ 
which is currently revising the records used in schools of 
nursing. Recordkeeping involves the state approving authority 
I and the licensure of the practitioner. Table 9 is concerned 
l with the actual recording of material on the student's records. 
TABLE 9 
PERFORMANCE OF ACTIVITIES IN MAINT!INING RECORDS AND REPORTS 
PersoJmel 
Educational 
Admi.Jrl.strator 
Ed.ucational 
Administrator 
with 
Director of 
Nurs1llc 
Assistant 
Director ot · 
Nursillc 
Clillieal 
Instructor 
Nursing Art• 
Instructor 
Director of 
Student Records 
Case Assignments 
Theory Grades 
Practice Days 
Profieiener-
Reuorts 
2 
1 
2 
1 
Activity · 
Student State National I 
Summary Accreditatio~ ccreditation 
Record: Reports Reports 
5 2 
5 5 
, Nursing 2 
2 
2 
1 
i 
Registrar 
Secretal7 
' FacultT 
Aetirtty not 
Per!orme• 
j T_otal Schools 
2 
2 
10 
1 · 
2 
10 10 10 
I 
It should be pointed out that all sChools do not require stu-
dents to keep case assignment records. This information is ob-
tained £rom the rotation plan o£ the clinical instruction re-
The responsibility of recor~ keeping may be considered 
II 
cord. 
as an administrative task but the actual recording was £ound to 
II 
I 
be done by various employees. 
The reports sent to the State Approving Authority and to 
the Accrediting Service of the National League for Nursing are 
usually completed co-operatively. This is also shown ·· in Table 
The activity is often a learning experience and faculty 
I 
,, 
I 
9. 
participation can be valuable. It is interesting to note that I 
only three of the schools use this method. 
Answering questionnaires coming to the school is the task 
of the educational administratbr in all schools while the res-
ponsibility for student transcripts was £ound to be delegated 
to other personnel. Table 10 shows these findings and also the 
handlin~ of school correspondence. 
TAIDE 10 
PERFORJIANCE OF AWSWERDlG SCHOOL CORRESPOND~E 
Actirlt 
Personnel Student 
ranseripts Questiouaires 
Educational 
Admi.Jlistrator 10 
Director or 
Nursing 2 
Nursing Service 
Administrator 1 
2 
5 
10 10 
School 
Correspondence 
5 
1 
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As all the questionnaires are referred to the educational 
administrator it is interesting to note the number that are re-
ceived each year. Five of the educational administrators felt 
11 that questionnaires are a burden and five did not feel this to 
be true. The reasons given as to why they are a burden were as 
I 
follows: 
1. mThey are time consuming and involve a lot of 
· looking up." 
2. t~They are not of a helpful nature." 
3. "They are repetitious in nature. tt 
4. 111The schools never get the results of the study. n 
5. ''It is the Junior High School student question-
naires that are a bother - not the university 
requests." 
Two educational administrators stated that it was more satis-
factory and desirable to have students arrange for a personal ~ 
terview when they desired information than to send a question-
11 naire~ The direct method of interview is less time consuming 
and should be more fruitful for the student requesting the in-
formation. Table 11 shows the number of questionnaires re-
ceived yearly by the schools a$ estimated by the educational ad-
1 ministrators. 
2• Instruction 
The in - service progr~ of faculty will b e considered 
in this section as it relates to the learning situation. Three 
schools of nursing did not have any in- service progr~ ·for 
I faculty members. Two of these schools are located in the larger 
community areas so that faculty members could take courses at a I 
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university. The responsibility of planning the program of in-
service education was quite varied. It was found to be done by 
both individuals and committees. It would seem logical that an 
ll in- service program for faculty would be under the guidance of 
en educatol?:'l and yet those involved · in nursing service were ar-
1 
ranging it in some instances. 
TABLE 11 
THE APPROXIMATE NUMBER OF QUESTIONNAIF.ES RECEIVED 
YEARLY BY SCHOOLS OF NURSING 
Hospital Kumber 
.1 Unable to estimate 
B s 
c 25 
D Unable to estimate 
E 8 
F 52 
G 50 
B Unable to estimate 
I 24 
J 25 
All educational administrators felt that they had oppor-
tunity to attend conventions and workshops as they desired. Thel 
expenses for such affairs were found to be met in different ways. 
If the convention was within the state or nearby there seemed to 
be no problem either in regard to attendance or meeting expenses 
II National and regional conventions presented a little different 
II situation. Seven of the schools stateddthat the expenses were 
ll
met by the school of nursing. In one school the hospital pays 
1
the expenses for one person to attend the convention. Another 
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pays for the director of nursing and one assistant to attend. 
Only one hospital was f'ound .to pay such expenses only in part. 
The selection of individuals to attend conventions was done by 
various methods: 
1. By a majority vote of the faculty. 
2. The director of nursing makes the selectioh. 
3. Anyone on the faculty who asks to attend 
may do so. 
4. The selection is made according to the 
position held in relation to the 
topic of the convention. 
5. The hospital administrator and the 
director of nursing together make 
the selection. 
II •'Administration is a continuous application of genuine demo-
11 . 
cracy."5 This would imply that devices of discrimination are 
frowned upon in schools that claim to be democratic in nature. 
One wonders, therefore, why the majority vote is not used in 
deciding who should attend conventions. In most schools it is 
a •:> se·:llec•ti~n p.rocea.s _:::p-er.£oEinedJ by~,_tha:se 4-n~:.~. au:bhol::'! ty. In some 
ll schools it was found to be the director of nursing and an im-
!l mediate assistant who were priviledge to attend the conventions. , 
This, again, raises the question of the democratic principles 
I in the administrative process. 
The teaching responsibilities of the educational adminis-
trators were found to vary a good deal both in respect to hours 
I in the classroom and the subject s taught. Table 12 shoas 1~these 
I ::·!:-~.=-~ :1 ·:.-:Eb:idgeman, Margaret, "Achievements and Potentials in 
1
1 
' ~ Nursing Education", American Journal of Nursing 52: 981 
August, 1952. 
_::_::;;:=4===-----
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findings. The hours spent in the preparation for teaching 
varied in relation to the number of hours taught. The estimated 
. TABLE 12 
SUBJECTS AND HOURS OF CLASSROOM TEACHING DONE BY EDUCATIONAL 
ADMINISTRATORS IN ONE YEAR 
Educational 
Administrator 
c 
D 
E 
F 
G 
H 
I 
J 
Total Number of 
· Subjects 'faught · Hours 
Medical. and Surgical 
Nursillc 140 
Professional Adjustments, · 
History of Nursing, Eye, Ear, 
Nose and· Throat -Bursiag 110 
Nursing Arts, Professional 
Adjustments, Sociology and 
Psychologr, Hj!fene, ~ History of 
Nursing, -Spec · . ties· in 
Medical and Surgical -Nursing 278 
Anatoa;r and Physiology 140 
Pharlll8.eology I and II 
History of Nursing 90 
History of Nursing, Trends 
in Nursing, Professional 
Adjustments 75 
Psychology, History of 
lursing 35 
0 
Professional Adjustments SO 
Professional Adjustments, 
Study Habits, Coordinatei 
Nursing Care, Introductioa 
to Medical -and Surgical 
Nursing 52 
These findings might lead the student who is preparing herself 
for the position of educational administrator . to question 
whether it is teaching or administrative functions toward which 
.-=----
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she is working. If one spends such a large number of hours in 1 
the classroom as were reported, how much time remains for the 
other many activities which make up the administrative funct~V 
This is a problem in some situations. 
3. Research 
One half' of' the schools participated in some type of' 
research work. The scope of' the research varied and in all the 
schools it was incidental to the curriculum administration. 
Some of these activities concern only the school involved and 
j will not be reported to the profession. It is estimated that 
t wo or three of the research studies found will be of' a 
38 
reportable nature. The time spent ei~her in rese_arch or the in-
j
1 
terpretation of study result~ :was s·o small that none of the ed-
ucational administrators felt · that a definite estimate could be 
:' 
I 
made. 
Nursing is an increasing~y independent occupation and it 11 
is expected to find wise answers to its problems. Therefore, re-
search is every professional nurses' business and each has a 
responsibility to use the findings of research in improving 
6 
nursing practice. This, therefore, is an area to which educa-
tional administrators might wiSh to give more consideration. 
4. Guidance 
In this report the guidance program in a school of 
refers to the functions concerned with recruitment, ad-
ission and counseling of students. The activities in this area 
performed by the educational administrator are shown in Table 131 
The process of admission and dismissal or student nurses is an 
important function. In three s·chools of nursing the education-
al administrator functions as chairman of the admissions commit-
ltee. In the other seven schools she serves as a committee mem-
ber. Vihen it is necessary to dismiss a student from the school, I 
the terminal interview was found to be conducted by: 
1. Director of Nursing - 4 schools. 
2. Educational administrator - 4 schools. 
3. Director and Educational administrator together -
2 schools. 
~unge, Helen, "Research is Every Professional Nurses' Bus-
inessn, The .American Journal of Nursing 58 :816 - 817, 
June 195-s-
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TABLE 13 
PERFORJIANCE OF ACTIVITIES IN THE GUIDANCE PROGRAM 
ActiTities 
Persouel InterYiew ot Recruitment Counseling Counseling Advisor Per~eetiTe Program Students · · ·Faculty to student Students 
Edueationa.l 
Administrator 
Director ot 
Nursing 
Assistant 
Director ot 
2 
Nursinf 1 
Registrar · 1 
Coaaittee · 2 
Group Interview 1 
bf~ic~~eruitment 
Health 
Director 
Recreational 
Director 
': seleetea Facult7 
Members 
I Activity not 
Performed 
Total schools 10 
goverzment 
4 6 8 . 4 
1 
1 1 
1 
1 
1 
5 
2 2 
10 10 10 10 
Some schools have access to a professional counselor in their 
Ill guidance program. This person is not a part of the faculty but 
,, 
I serves as a consultant whenever needed. In six schools consul- 1 
tation from a professional counselor was used for the student I 
I 
I 
I 
nurses. In three of the schools the professional counselor is 
used by faculty members. Eight of the educational administra-
tors felt that they served as a counselor for faculty members 
in regard to both personal and professional problems. Some 
- -=---
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felt that about one half of their time was spent in this way. 
Five of the administrators felt that the¥ spent more time in 
counseling students than faculty members. One is reminded that I 
administration is concerned with people. Anyone concerned with l 
the process should recognize the fact that one is dealing with I 
' human b;ings who vary in their capabilities, attitudes and 
skills. FOr this reason the tXme spent in counseling faculty 
I or students is perhaps an important part of the work of the ed-
ucational administrator. 
5. General Information Fegarding Educational Administra-
tors 
The preparation and experience of the educational 
administratG>rs vari·ed a great deal. 
iversity courses in administration. 
university preparation but felt that 
Three of them had taken un j 
The others had a variety of 
administrative principles I 
I had not been included in their program. They relied on exper-
ience for their knowledge of administration. Table 14 shows 
·this di stribu tion1 the years of experience in administration 
and the approximate number of hours of work per week. It was 
found to be the policy on all the hospitals for employees to 
work a forty hour week. Yet only two educational administra-
tors stated that they usually worked about forty hours. As 
stated in fable 14 most felt that they worked many more hours. 
Generally, it was felt by the investigator that the educational 
administrators expected to work overtime. Some felt that they 
7 Tower, James~ ,What Are Administrative Functions"i The 
American Journal of Nursing, 54 : 38, January 954. 
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I 
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TABLE 14 
PREPARATIOJ~ TENURE, AND HOURS OF WORK OF EDUCATIONAL ADIIIID&rRATORS 
EDUCATIONAL ADMINISTRATORS 
.l B c D E F G H I J 
Years in present 
position 2 1 4 10 6 7 4 1 1 1 
Preparation for 
poeition . e A A e e A e e e e 
Aplro~te nuaber o{ 
or ours per wee 50 55 70 40 48 50 50 40 48 : 65 
e - I:Qerie-nce 
A - Prepareli ~·taroug_h _ university courses in· Administration 
'· 
were hired to do a job and not to work a certain number of hour~ ~ 
One reply to · the question of hours was "I work twenty-four hour I 
daily, I love it." This may indicate that overtime work is 
brought about by different reasons. We are reminded that the 
administrator ttworks because his ego demands it. Work, then, is I 
dominant, everything else is subordinate and the executive is 
8 
unable to compartmentalize his life. 11 It is common to find 
people in positions of authority working long hours and it is 
indeed unfortunate that such drives and urges which might be 
detrimental to the individual personnally, are the very thing 
which makes him productive and successful. Educational admin-
· istrators might wish to consider such elements in relation to 
their hours of work. It should not be forgotten, however, that 
--------8 Whyte, William H., The Organization Man, Doubleday Anchor 
Books, Garden City, New York, 1957, pp. 160 - 161. 
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the demands made upon the educational administrators are great 
in some schools and directly influence the hours of work. 
Six of the educational administrators live in the nurses 
residence while four live at home or maintain an apartment. 
Those living in the residence were found to have a longer work 
week in moat instances. Tt was found that little time is given 
to hobbies or pursuing interests just for fun. There was hesi-
tancy in answering this question in some cases. We are reminde 
that for the executive personality the hobby is often not joy 
in itself but simply a means of restoration between heavy work 
I periods. As an old phrase puts it, they are never leas at lei-
9 
sure than when they are at leisure. The following interests 
were found among :~ the group: 
Housekeeping 
Gardening 
Travel 
Sport Spectator 
Painting 
Skiing 
Music 
Fishing 
Amateur Radio 
Photography 
sewing 
Knitting 
Horseback Riding 
Reading 
Theatre 
Concerts 
Hiking 
Educational administrators assume very little responsibi-
lity for the activities of the community in which they live. 
Six of them reported membership either in a church or fraternal 
organization. No office or leading position of responsibility 
was present among the six people. It is difficult to general-
ize about the nurse - teacher - administrator in terms of per-
sonal and social characteristics. It is possible that the 
Ibid. P• 164 
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4lt American public is not certain what type of role or behavior 
pattern is expected of the educational administrator. This un-
certainty creates definite reactions within the nurse which has r 
an influence upon her activities in community affairs. It can-
not be denied that the nurse administrator is an educated per-
son with certain skills that would be useful in conducting com-
munity affairs. She is also a public servant in her role as a 
health teacher and promoter. This offers a challenge for the 
educational administrator. 
None of the educational administrators had responsibili-
ties in nursing service. All are members of the American Nurses 
!Association and nine of them are members of the National League 
for Nursing. 
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CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Sunnna.ry 
This is an exploratory study of the activities which con-
stitute the functions of the educational administrator in hos-
pital schools of nursing. It is concerned with the activities 
which are performed independently and those done in collaboN.; .. <. 
ation with the director of nursing. An attempt was made to 
locate functions that are common to all educational adminis-
trators. Ten hospital schools of nursing were visited and a 
personal interview held with the educational administrator. 
Data was collected by the use of an interview guide and the re-
sults of each question tabulated. , This is the summary of the 
findings according to the outline of the interview guide and 
the presentation of data. 
1. Administration 
It was found that the functions of the ed-
ucational administrator vary a great deal. The relationship 
between the size of the student body and the bed capacity of 
the hospital, and the size of the community in which the 
1 is located have an affect upon the activities which make 
' functions of the educational administrator. 
school I 
up the I 
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A. Organization 
Two plans of organization were found 
among the ten schools. · Nine of the schools employ a director 
of nursing who serves in a dual capacity of education and ser-
vice. One school separates the responsibilities of nursing 
service and education by having a separate administrator for 
each department. The organizational chart and the official 
titles of the educational administrators had little influence 
upon their functions. The majority of activities performed by 
the educational administrators are not responsibilities shared 
with the director of nursing. They are independent activities 
I or done with the faculty group. 
All schools were found to have a nursing school committee 
but their purpose and functions are not clearly defined. 
B. Planning Activities 
Educational admi nistrators are respon-
sible for the clinical rotation plan in all schools of nursing. 
They are assisted with this task most frequently by the nursing 
service administrator. Other faculty members assisted in some 
way in a few schools. 
Some schools do long range planning in relation to the 
scheduling of classes but the ~ediate activity of the detail 
arrangement is done by the educational administrator. They are 
given the responsibility of planning the physical facilities 
'l and renovations of the educational unit in most of the schools. 
- j~=--==-=----
1 
--=-=- - ---· - - ·- ------- -- ·--
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c. Directing Activities 
In many of the schools the educational 
administrator has some responsibility in the selection of f'a-
culty members. In six schools this is done cooperatively with 
the director of nursing. The orientation program for new 
I faculty is done cooperatively by the faculty and hospital per-
r sonnel in all schools except one. Evaluation of faculty per-
formance is done in fifty percent of the schools by the educa-
11 tional administrator. Other methods of evaluation found were 
1 the self-evaluation process and evaluation forms made out by 
I the director of nursing. 
1 More supervision of faculty members is done in the class-
room than in the clinical areas. Visits to the clinical area 
by the educational administrator vary from never to daily. 
The content of courses is determined by the curriculum 
I committee in most of the schools. In a few schools it is done 
by the instructor and the educational administrator together. 
The course outlines are done by the instructor with some guid-
ance from the educational administrator. 
Schools are uncertain about the number of committees they 
should have in order to function effectively. Most educational 
j administrators spend at least twenty percent of their time in 
committee functions. The chairman of the curriculum committee 
was found to be the educational administrator in most schools. 
j The planning of the f'aculty committee meetings was done by the 
educational administrator, by each committee chairman or the 
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' school had a permanent faculty schedule. 
D. Controlling Activities 
I Only sixty percent of the schools have 
I a separate school budget. 
r 
The responsibility of budget plan-
ning is done ei~her by the educational administrator or the 
director of nursing. 
It was generally found that the maintaining of student's 
records is not done by the educational administrator. It is 
done by the school registrar, secretary, or instructors. The 
summary records of the students are done by the director of 
nursing or the educational administrator. 
Reports to the state approving authority or the national 
board of review are usually done on a cooperative basis. In 
some schools faculty members participate in this activity. 
It was found that student transcripts are never handled by 
the educational administrator. The school secretary most often 
I performed this task. Questionnaires regarding the school were 
jj answered by the educational administrator in all of the schools 
II Fifty percent of the administrators felt that questionna2res 
are a burden to the school. 
2. Instruction 
All .but three schools maintain an in-service 
program for faculty members. All schools allow faculty to at-
tend conventions and workshops. The expenses for these affairs 
are met by the school in the majority of cases. 
I! The classroom teaching done by the educa-
--~L ~·--- -- --
1 
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tional administrators varied from none to two hundred and sev-
enty-eight hours. The subjects taught depended upon the back-
ground of the individual and the t eaching needs of the faculty. 
The educational administrators who teach many hours have less 
time for administrative functions. Only a few do any teaching 
in the clinical area. All but one of the educational adminis-
trators participate in the affiliation agreements and curricul 
exchange/ was found to take place with the cooperating agency in 
all schools. 
3. Research 
One half of the schools participated in 
some form of research activity. Some of these studies are for 
the purpose of the individual schools where others will be re-
ported to ' the profession. An attempt is made in most schools 
to utilize the results of studies done in other schools. It 
was impossible to estimate the amount of time spent in research 
because it was so limited. 
4. Guidance 
In most school.s the admission of students 
is not a primary function of the educational administrator. 
She was found to usually serve on the committee and conduct some 
interviews. 
A few schools do not find it necessary to 
conduct a. recruitment program but in four instances the educa-
tional administrator was responsible for the program. 
Most of the educational admi nistrators felt 
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II 
I. 
I 
that they serve as a counselor for faculty members. In some 
schools they are responsible for the counseling program of stu-
dents. A few schools however had no counseling program. A pro1 
fessional counselor was used more by students than by faculty 
members even though such a person was available. In four 
schools the educational administrator served as advisor to the 
I 
student government organization. In other schools this function 
is done by elected faculty members. 
5. General Information Regarding Educational 
Administrators 
The majority of educational administrators 
did not feel that they were prepared for their position through 
university education. Only three out of the ten had taken 
courses in administration in their preparation. Experience, 
therefore~ was the preparation in most cases. 
Although all the schools have a forty hour 
members of the National League for Nursing. 
CONCLUSIONS 
From this study the following conclusions may be drawn. 
They are organized in relation to the hypotheses as stated 
earlier in this report. 
I~ 
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II 
I 
1. "The functions of the educational administrator vary 
according to the location of the school rather than 
the size of the student body or the bed capacity of 
the hospital. u 
The data gathered supports this hypothesis. 
a) The classroom teaching hours in small communities done 
by the educational administrator range from seventy-
· five hours to two hundred and eighty-seven hours. In 
large communities this range is from no teaching res-
ponsibilities to fifty-two hours. 
b) Teaching in the clinic.al area is done by educational 
administrators in small communities only. 
c) The maintaining of student's records is done by edu-
cational administrators in small communities only. 
d) The number of work hours per week are long for those 
in small communities. The hours of work per week range 
from forty-five to seventy in small communities where I 
in large communities they range from forty to fifty 
hours. 
e) The size of the student body or the bed capacity of 
the hospital had little or no effect upon ,the functions 
of the educational administrator. 
2. "Mariy educational administrators share responsibilities 
with the director of nursing• They have no specific 
functions which they perform independently. The lines 
of responsibility are not clearly defined and. the ed-
ucational administrator is not really an administra-
tor of the educational program." 
II The finding~ do not supP,ort this hypothesis. In only thirteen 
of the thirty-two activities investigated are the responsibil-
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- - -"'jf==--=-=-=-=---=--41' ities shared experiences. The sharing of responsibilities was 
found only in a minority of schools. It can, theref'ore, be 
stated that the position of educational administrator is com-
prised of specific functions for which she alone is responsible 
There is cooperation with the director of nursing but equally 
so with other personnel. In the majority of schools the lines 
of authority are clear and specific, and job descriptions ex-
II 
ist. 
3. "The organization of the school affects the functions 
of the educational administrator. n 
Evidence gathered seems to indicate no real connection between 
the organization on paper and the functions of the educational 
administrators. 
4. "Many educational administrators are not education-
ally prepared to assume the functions required in 
the position. n 
This was demonstrated to be true. Only three of the ten educa-
tional administrators had courses in administration at a uni-
varsity. All have taken courses at a university but the pro-
grams were not planned for an administrative position in a 
school of nursing. 
RE.COMMENDATIONS . 
. As a result or this study, areas ror study and action 
have presented themselves. It is recommended that studies be 
considered in the following areas. 
1. Further study should be done on the functions of the 
educational ad.ministrator. The scope of this study is limited 
and investigation over a broad geographical area including 
~ many schools would give a better picture of the functions per-
formed today. 
2. A study of the functions of the director of nursing 
would be of ·,:value in clarifying her role and that of the edu-
cational administrator. It has been pointed out that the 
functions of each position are no longer just shared responsi-
bilities. For this reason studies of the separate positions 
should be informative. 
;;. It was found that the majority of educational adm.in-
istrators work many more hours than the hospital policy in-
dicates should be necessary. A study to determine the reasons 
for this would be of interest and value. Consideration of the 
work load of a position and the emotional needs of those in ad-
ministrative positions would perhaps give direction to this 
problem. 
4. A study of the nursing school committee to determine 
its purposes and functions should be done since many educators 
are questionning the need for the existence of such a com-
mittee. 
5. The social role of the educational administrator pre-
sents a challenge for study. What a role does the community, 
the medical profession, and other nurses expect her to carry? 
What is her role as she sees it? This type of study would be 
directly related to the functions of he'r position. 
6. Why do not more nurses prepare for the ,position of 
educational administrator? Many nurses with ability and op-
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challenging positions • 
. A study of the reasons why nurses do not enter the field might 
provide direction toward recruitment of qualified personnel. 
7. Schools of nursing are struggling to improve the 
nursing care of the public through better education. Progress 
has been made but much still remains to be accomplished. The 
schools in small communities are especially desirous of assis-
tance in improving their program. The interest and desire for 
improvement was found to be high in these schools. A study of 
I the methods and means to help these schools would be valuable. 
I 
The National League for Nursing' Consultation Service is ex-
pensive and can provide only a min~ of assistance because 
1 the demand is so great. The State Approving Authority is also 
limited in the amount of individual assistance it can provide. 
II a. Budgeting has been reported to be essential to good 
II administration and it was found in only a few schools. There-
II fore, a study of budgets and cost analysis would be helpful 
I 
and of interest to the schools. 
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APPENDIX A 
PERMISSION FORMS SENT TO Tlill SCHOOLS OF NURSING 
USED IN THIS STUDY 
Please check the proper square. 
Regarding Field Study Functions of 
Educational Directors 
You have my permission to contact the Educational 
Director of this school to arrange for a personal 
interview. ,] ___ _ 
Her name is 
--------------------------·-------
It is not possible for this school to participate 
in your study regarding Educational Directors. [ I 
Director ----------------------~ 
School of 
--------------------~Nursing 
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APPENDIX 1! ..... . ~J Joe 
TABLE 15 G1 .81Q ~~ .,I""! I! FUNCTIONS OF EDUCATIONAL ADMINISTRATORS ~ ~~g !i 0 0 ,... I AS PERFORMED IN LARGE COMMlDIITY. AREIS ..... ..-fO'-t ..-fal ~ +lt>O 1jr-l ~(Q AND SMALL CODUHITY AREAS 
"' 
co . co () B~ ~ 8 ~ • U$:1 ·;:s ::S..-f 00 • 1 ~ 1m: 1Lo: Q) Ul rA u k~ M CD M CD .ta ~ f ~OM ~0 ~ ~ · ~~ ~~~ ~co GS "S M i~J! ~,...~ Q)~ E~i ~~ SVl§ ,..j~ ,....,... ~j 0 . ~i-~ iie tH .c: J.t - '*i! CD · £<~ 
.!ctiTit7 Poe Poe coo P..&Uo 
1. Arranges class schedule 9 4 5 I 2. Arranges tor Tisi ting inst r u.ctors · 7 2 5 I 
3. Plans C1i.Dieal Rotati on of students 10 1 5 5 
4. Int erviews perspective faculty 
.aellbers 2 6 2 
5. Terminal interview with faculty 
meabers 7 4 s 4 
6. Orientation of tacult7 members 1 1 
7. Evaluates faculty performance 5 1 4 
a. Recolllll8lld.S · prolllOt ions 9 2 5 4 
9. Supervision or faculty members 9 2 4 5 
10. Plans course outlines 8 5 5 
11. Plans f aculty committee meetings 4 1 1 s 
12. SerYes as eurricul~ committee 
chairman 8 4 4 
13. Prepares the school budget 4 1 4 
14. Jlaintains student' s records 2 2 
15. Prepares student 's S1liiiJII.8.17 r ecords .:; s 2 1 
16. Completes report tor state 
aecredite.tio• 8 6 4 4 
17. Completes report for national 
accreditation 10 9 5 5 
18. Answers questionnaires 10 5 5 
-
-- -
-
- - -
-- -
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TABLE 15 (Continue•) 0 Or-1 0 f...t ~s ~ :;jOfH .... cO (.) 0 ~r-1 +liD cO ' cD (.) (.) !1 f...t Os:l g!l ::s 
.g .s 1'"., 110 ~ : ID G) CO Ill cD CDI'lcU 
J.l ~~] f...t CD f...t CD .t-.S ,to 0 f...t ..& 0 f...t ..Pctl ..Pctl 
Cll ctl't:l ref~ 'tj ~ p.. ~~ "C!Sf...t CD ..P CD ~.:1 CD +" I ~~ f! ttl~ f~§ o~..P ~~ 0 1::1 ~~ 't: ~ u~ Jl.! .s-i CD 0 p... ctl P..-.1 0 P.,.«!O 
!eti'Yit.r 
19. Answers school correspondence 5 2 5 2 
20. Plans faculty in-serTice program 1 1 
21. Hours ot classrooa -teachinc- 50-278 0-52 75-287 
22. Teaching in the Clinical area 5 5 
e 25. Participates in Research 5 5 2 24. Utilizes research study reports 9 4 5 
25. Responsible ltlr recruitment prograll - 4 2 1 5 
26. Responsible tor counseling program 6 5 5 5 
27. Counsels faculty members 8 4 4 
28. Advisor to etudent government 4 2 2 
29. Prepared through university 
administration courses 5 1 2 
so. Prepared through experience mostly 7 4 5 
51. Hours or work per week 40-70 4~50 45-70 
52. Acti'Ye in community affairs 4 2 2 
e 
c-, 
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APPENDIX Q 
TABLE 1.~ 
FUNCTIONS OF EDUCATIONAL ADMINISTRATORS 
ACCORDING TO SCHOOLS 
--
-
EDUCATIONAL ADMINISTRATORS 
I I 
AetiTit;r A B c D E F G H I J 
1. Arranges class schedule XX X X X X X X X I 
I 
2. Arranges for visiting instructors XX X X X X X 
3. Plans Clinical Rot~tion of students XX X X X X X X X X 
li 
4. Inte~iews perspeetiTe faculty 
X X ·~x X mem -ers X X X X 
s. Terminal interTiew with faculty 
I members X X X X X X X 6. Orientation of faculty members X 
' 
I 7. Evaluates faculty performance X X X X · X 
I a. Recommends promotions - X X X X X X X X X 9. Supervision of faculty members XX X X X X X X X 
110. Plans course outH.nes XX X X X X X X 
lj ll. Plans racul t:r committee meetince , --- XX X X 
112. SerTes as curriculum committee 
1 13. 
chairu.n X X X X X X X X 
Prepares the school •udget X X X X 
r 14. Maintains student's recorda X X 
,, 15. Prep~res student 1 s SUJ~D~ary reporcls X X X 
16. Completes relort tor state 
117. accreditat oB - XX X X X X X X Completes report for national 
accreditatioa XX X X X X X X X X 
18. Answers questionnaires XX X X X X X X · x X 
19. Answers school correSpondence X X X X X 
I 20. Pl~ns faculty in-service progrs.m X 
--== F: --=- ---=-=-- -=- ==-- --= ~ '---<=- '-'='"" - -~~ ---
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TABLE 16 (Continued) 
EDUCATIONAL ADMINISTRATGJRS 
Activity ABC DE F GHIJ 
21. Hours ot classroom teaching 140 116 278 140 90 75 55 0 ~0 ·52 
22. Teaching in the Clinical Area X X X 
25. Participates in Research X X X -x X 
24. utilizes research study reports X X X X X X X X X 
25. Responsible for recruitment pro-
gram E X X X 
26. Responsible for counseling pro-
gram X X X X X X 
27. Counsels faculty members X X X X X X X X 
28. Advisor to student goTernment X X X X 
29. Prepared thro~ university 
admiaistration courses X X X 
so. ~repared thro~h experience mostly X X X X X X X 
I 51. Hours of work per week 50 55 70 40 48 50 50 40 48 55 
1152. .Active in Community- affairs X X X X 
I 
- - -
-
APPENDIX D 
- . 
Interview Guide 
Code No. 
-----~ Hospital_· --------------~!1 
I am making a study of the functions of "the educational 
administrator in hospital schools of nursing. I would like to 
discuss with the activities you perform in your position. 
Administration 
Planning 
1. What is your official title? 
2. I would like to know something · about the structure 
or organization of your school. 
a) To whom are you directly responsible? 
b) wVho is directly responsible to you? 
c) Do you have an assistant? 
d) What relationship do you have with! the 
director of nursing service? 
e) The Nursing School ·committee? 
f) The hospital board of directors? 
3. If there is a school of nursing committee, what is I 
its function? 
4. Do you have a written job description? 
Yes No Why not? 
5. Do you assist faculty members in preparing job 
descriptions? 
Yes No Who does? 
1. Are you responsible for the 
of the educational unit? 
renovations and planning 
Yes 
2. Do you arrange the class schedule? 
Yes 
Do faculty members participate? 
Yes 
No 
No 
No 
\!Vho is? 
Who 
VJhy 
does j 
not? h 
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3. Do you arrange for visiting instructo,rs? 
Who does Yes No 
4. Vfuat faculty members participate in formulating the 
clinical rotation plan? 
5. Does any member of nursing service assist with the 
clinical rotation plan? 
Yes No What is her 
position? 
Directing 
I 1. Do you interview faculty members who are applying for 
a position? 
Yes No Who does?l 
2. Do you have terminal' interviews with faculty members 
who are leaving? 
Yes No. Yfuo does? 
I 
3. What type of orientation is given to new faculty 
members? 
Who performs this? 
4. Do you participate in the evaluation of the performance 
of faculty members? I 
Yes No Who does? 
5. Do you recommend promotions, demotions, or salary 
increases? 
Yes No Who does? 
6. Are you responsible for the supervision or faculty 
members? 
Yes No llJho is? 
7. Do you supervise f.'aculty members in the clinical area? 
Yes No Who does? 
How often do you visit the clinical area? 
8. Do you assist instructors in planning course 
Yes No 
9. Who plans the course content? 
Coordinating 
I 
outlines? I 
Who does? 
1. Do you plan the schedule for faculty committee 
meetings? 
Yes No Who does? 
.::.._.=.----.:==fi====.--
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2. On what committees do you serve? 
Education Service 
3. Are you chairman or secretary of any of these com-
mit tees? 
Yes No Which ones? 
4. What is the approximate amount of time you spend each 
week on committee work? 
Controling 
1. Do you prepare and 
school of nursing? 
sub$it a budget each year for the 
Yes No 
2. Are you responsible for student records? 
Recording of case assignment records Yes No 
Clinical practice days 
Theory grades 
Proficiency records 
Summary records 
3. Do you prepare reports for 
a) State Approving authority Yes 
b) National accreditation 
4. Are you responsible for 
a) student transcripts Yes 
b) questionnaires 
c) school correspondence 
No 
No 
Who does? 
Who is? 
Who does? l 
Who is? 
5. About how many questionnaires do you receive in a year? 
I Are they a burden to you? 
Yes No Why? 
Instruction 
1. Do you have an in-service program for your faculty? 
Yes No Why not? 
If yes, who is responsible for it? 
vVho plans the program? 
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e 2. Do you attend workshops, conventions, etc? Yes No 
3. Do other faculty attend conventions? 
Yes No 
If yes, how are the faculty members chosen? 
4. How are the costs of such affairs met? 
5. What courses do you teach? 
6. Do you do any teaching in the clinical area? 
Yes No 
If yes, in what way? 
Why not? II 
Why not? I 
7. What is the approximate amount of time you spend in 
formal teaching and preparation each week? 
a. Do you participate in the agreement made with 
affiliating agencies? 
Yes No vY.ho does? 
e. Do you exchange information with affiliating agencies 
regarding the curriculum? 
Yes No why not? 
10. · now often do you visit these agencies? 
Monthly 
Biannually 
Annually 
Not at all 
I Research I 1. Do you have any research going on in your school? 
Yes No 
If yes, do you participate? 
2. Do you utilize the results of research studies that 
are done in other schools or hospitals? 
Yes No vihy not? 
If yes, in what way? 
3. Approximately how much time do you spend each week on 
research studies or the interpretation of such? 
Guidance Program 
1. What responsibilities do you have regarding the ad-
mission of students? 
---- -
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For ·the dismissal of students? 
2. Do you interview all prospective students? 
Yes No Who does? 
3. Are you responsible for the recruitment program? 
Yes No vYho is? 
4. Are you responsible for the student counseling pro-
gram? 
Yes No ·who is? 
If yes, in what way? 
5. Do you maintain 
counselor for 
a) 
b) 
c) 
or have access to a professional 
Yes No 
students 
faculty 
yourself 
6. Do you serve as a counselor for faculty members re-
gard~ng both personal and professional problems? 
Yes No Who does? 
7. What is your relationship in student government 
activities? · 
8 • . Approximately how much time do you spend each week in 
counseling a) students 
b) faculty 
General -Information 
1. Number of students in the school? 
E. Hospital bed capacity? 
~. How long have you been in this position? 
4. How were you prepared for this position? 
5. About how many hours a week do you work? 
6. Do you have any nursing service responsibilities? 
7. 
Yes No 
If yes, in what way? 
Is -your school accredited 
State 
National 
If not, why? 
by the 
Yes No 
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8. Are you active in any community affairs? 
Politics Yes No 
Church 
Fraternal Organizations 
Other 
If yes, ltn what way? 
9. Do you live in the nurses residence? 
Yes No 
10. What do you do for fun? 
11. Are you a member of 
A. N. A. 
N. L. N. 
Yes 
'Where? 
No VVny not? 
12. Are there any major activities which you perform that 
we have not mentioned? 
13. Would you like a summary of this study when it is 
completed? 
14. May I have a copy of 
a) your organizational plan 
b) your job description 
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